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Milford Primary Assessment, Marking and 

Feedback Policy 
  

 

INTENT 

  

At Milford Primary School, we recognise the importance of assessment, marking 

and feedback as an integral part of the teaching and learning cycle and aim to 

maximise the effectiveness of its use in practice. Feedback is an essential tool for 

helping children improve their work and make progress.  

  

  

Our intention is:  

 

 

- To use assessment to provide a clear understanding of every child’s learning, 

inform teacher’s practice and to move every child’s learning forward. 

- To provide consistency and continuity in feedback and marking throughout the 

school so children have a clear understanding of teacher expectations.  

- To provide high quality feedback which impacts on every child’s progress.  

- To develop children’s self-esteem through praise and valuing their efforts and 

achievements. 

- To provide feedback that encourages children to be reflective learners who 

take responsibility for their learning and progress. 

- To be reflective practitioners and strive to only use assessment, feedback 

and marking practices that are impactful on pupils learning.  

 

 

This policy outlines the assessment, marking and feedback practices used at Milford 

Primary School. The policy outlines the varied methods of feedback available for the 

teacher to use with their class. It is underpinned by evidence of best practice from 

the Education Endowment Foundation (EEF) and the findings of the extensive 

research into effective feedback [See Appendix 1]. 

 

All studies show that … formative assessment produces significant 

and often substantial learning gains” (Black and William, 1998, P.3).    

  

The publication of the Education Endowment Foundation’s toolkit in 2011 

revealed that feedback was high impact for a low cost, resulting in progress of 

8 additional months over the course of the year.  
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We aim to provide feedback which is: 

 

- Timely – be provided in the moment, wherever possible, to reduce teacher 
workload and increase the impact pupil progress. This live feedback and 

marking is seen as preferrable; if this is not possible feedback should be 

provided to pupils as close as possible to the date the work was produced 

 

- Highly valued - by all, with time being allocated for pupils to respond. 
 

- Underpinned by evidence of best practice.  

 

IMPLEMENTATION  

 

Assessment 

 

As a maintained school, Milford Primary participates in all National Curriculum 

Statutory Assessments. The table below indicates the current requirements:  

 

 



4 | P a g e  
 

 

In addition, we carry out summative assessments 3 times a year from Year 1 – 

Year 6 in reading and mathematics. We use high quality test materials (NFER -

National Foundation For Educational Research- or past SATS papers).  

 

In mathematics, teachers use end of unit tests to make summative assessments – 

these are analysed and inform future teaching or interventions.  

 

In writing, summative assessments are made at regular points in the year (usually at 

the end of a unit of work) through assessment of an independent piece of writing. To 

ensure these assessments are sound, we engage in internal moderation and 

moderation with our cluster group of schools.  

 

In other subjects an assessment is made at the end of a topic - this assessment 

may take the form of a written test, an observation, a conversation or a task. 

 

These assessments are used to help inform teachers termly assessments. 

 

Assessment of pupils ‘on trackness’ to reach age-related expectations by the end of 

the year are recorded on INSIGHT tracker 3 times a year in reading, writing, 

mathematics and science.   

 

Assessments for other subjects are recorded on class assessment sheets. 

 

Formative assessment takes place on a day-to-day basis during teaching and 

learning, allowing teachers and pupils to assess attainment and progress more 

frequently. 

 

Formative assessments may be questions, tasks, quizzes or more formal 

assessments. Often formative assessments may not be recorded at all, except 

perhaps in the lesson plans drawn up to address the next steps indicated.  

 

For more information on the distinction between formative and summative 

assessments see Appendix 2. 
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Feedback And Marking  

 

High quality initial instruction will reduce the work that feedback needs to do. It is 

important that pupils are clear what they are learning and understand exactly what a 

great piece of work looks like in the subject in which they are working.  

 

At Milford Primary School, every lesson starts with sharing the ‘I can’ statement with 

the children. This will be referred to throughout the lesson. 

 

From Year 1 ‘I can’ statements are displayed throughout the lesson for maths and 

English.  

 

During lessons, children are shown how to be successful through a variety of 

methods including high quality teaching, modelling and use of success criteria. 

Teachers should use their professional judgement when choosing which type of 

feedback to use. The main principle is that feedback must be timely and purposeful.  

 

Teachers choose from any of the following feedback techniques: 

 

Immediate ‘in lesson’ feedback 

-verbal one to one 

-verbal small group 

-verbal whole class 

-live marking 

-self marking 

-peer assessment 

 

Distance Marking and Feedback 

 

Whole class feedback 

 

It is not always possible to give immediate feedback to every child in every lesson. 

After a lesson, the teacher looks through the class’s work and reflects on any 

common mistakes or misunderstandings and use this to inform and adjust future 

planning where necessary. Misconceptions will be addressed in a timely manner, 

preferably the next day. This may include sharing good examples, modelling, editing, 

or reteaching. Pupils are given time to look over their own work and correct their 

mistakes.  

 

Written Marking and Feedback 

The teacher might decide to write individual feedback comments on pupil’s work 

where appropriate. Again, pupils are given time to improve their work. 

 

Individual or Small Group Intervention  

 

The teacher may decide some pupils need additional interventions with the teacher 

or TA either in the lesson or in the afternoon.  
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Editing task for written work 

When pupils are given an editing task, clear criteria will be shared with the pupils.  

Teachers may use the ‘Yellow Box’ method to focus the pupil on a specific part of 

their writing. Pupils might rewrite a section of their writing – they may decide to use 

editing flaps to do this.  [Appendix 3]  

When responding to their own work or that of others, both teachers and pupils are 

encouraged to speak in in full sentences. The use of framed sentences may be 

helpful to support this. [See Appendix 3]. 

Marking Codes / Procedures  

When giving written feedback teachers will write in a pen of a different colour to that 

of the pupils. 

When marking or editing their own work pupils will use purple polishing pens.  

When providing written feedback to their peers, pupils will use green pens.  

Marking codes may be used by teachers to indicate whether the work was completed 

independently or with assistance: 

 

In EYFS, it is assumed work is supported unless labelled otherwise.  

 

From Year 1, it is assumed work is independent unless labelled otherwise.  

 

          GG – Guided Group  

I – Independent  

S – Support 

 

When providing detailed written feedback, a teacher may use marking codes where 

appropriate.  

 

The codes used are consistently throughout school and can be found in Appendix 4.  

 

 

IMPACT 

 

The implementation and impact of this policy will be monitored as part of the schools 

regular monitoring cycle by subject leaders and the headteacher.  
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Appendix one: Research and References 

 

Feedback is a vital part of the formative assessment cycle.  If students are to make 

progress in their learning, they need to close the gap between what they know 

and what they need to know.  The feedback they get should help them do that.  

 

The Education Endowment Foundation research (EEF, 2014, 2016) shows that 

effective feedback should: 

 

• Redirect or refocus either the teacher’s or the learner’s actions to achieve a  

goal    

• Be specific, accurate and clear    
• Encourage and support further effort    

• Put the onus on students to correct their own mistakes, rather than providing 

correct answers for them  

• Alert the teacher to misconceptions, so that the teacher can address these in 

subsequent lessons.  

 

 

 

 

 

EEF 2021  
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The strategical minimal marking triangle 

 

 

 

Sealy (2019)  

 

 

 

 

 

 

 

 

 

 

 

The quality of marking should not be confused with the quantity. Teachers 

should focus on ensuring that marking is meaningful, manageable and 

motivating. 

 

See DFE Eliminating Unnecessary Workload Around Marking, March 2016. 
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Appendix 2  

 

 

Types of assessment  

 

There are two main types of assessment: summative assessment and formative 

assessment which will be used to inform the feedback and marking provided. These 

are sometimes referred to as assessment of learning and assessment for learning, 

respectively. At some level, both happen in almost all classrooms.  

 

Summative assessment sums up what a pupil has achieved at the end of a period of 

time, relative to the learning aims and the relevant national standards. The period of 

time may vary, depending on what the teacher wants to find out. There may be an 

assessment at the end of a topic, at the end of a term or half-term, at the end of a 

year or, as in the case of the national curriculum tests, at the end of a key stage.  

 

A summative assessment may be a written test, an observation, a conversation or a 

task. It may be recorded through writing, through photographs or other visual media, 

or through an audio recording. Whichever medium is used, the assessment will show 

what has been achieved. It will summarise attainment at a particular point in time and 

may provide individual and cohort data that will be useful for tracking progress and 

for informing stakeholders (e.g. parents, governors, etc.).  

 

 

Formative assessment takes place on a day-to-day basis during teaching and 

learning, allowing teachers and pupils to assess attainment and progress more 

frequently. It begins with diagnostic assessment, indicating what is already known 

and what gaps may exist in skills or knowledge. If a teacher and pupil understand 

what has been achieved to date, it is easier to plan the next steps. As the learning 

continues, further formative assessments indicate whether teaching plans need to be 

amended to reinforce or extend learning.  

 

Formative assessments may be questions, tasks, quizzes or more formal 

assessments. Often formative assessments may not be recorded at all, except 

perhaps in the lesson plans drawn up to address the next steps indicated. It is 

possible for a summative assessment to be complemented with materials that help 

teachers to analyse the results to inform teaching and learning (therefore also having 

formative benefits). 
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Appendix 3 

 

 Editing Flaps: 

 

 
Example of ‘editing flaps’ 
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Example of ‘Yellow Box’ marking 

 

Yellow Box Marking:  

 

Yellow Box Marking involves the teacher selecting a section of work to feedback on in 

detail. They offer specific and diagnostic feedback on this section which the pupil can 

act upon. The purpose is to enable a more precise focus on the key areas for 

improvement. The pupil knows where to target their efforts and improvements can be 

identified much more clearly to help aid student progress This type of feedback is 

more focussed and manageable for pupils. Instead of asking students to re-write or 

apply feedback to the entire response (which can be demotivating for a pupil) they 

only re-write the work highlighted in the yellow box whilst taking into account the 

teacher feedback. The size of the box will determine how many improvements need 

to be made and the technique can be used flexibly. Teachers may use more than one 

yellow box throughout the work to direct the pupil towards a focus e.g. The omission 

of question marks. 

 

 

Framed Sentences:  

 

 
 

Examples of framed sentences to support the development of pupils’ oracy 

when giving feedback.  
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Appendix 4 

 

Marking Codes  

 

Level of support: 

 

Marking codes may be used by teachers to indicate whether the work was completed 

independently or with assistance: 

 

In EYFS, it is assumed work is supported unless labelled otherwise.  

 

From Year 1, it is assumed work is independent unless labelled otherwise.  

 

          GG – Guided Group  

I – Independent  

S – Support 

 

 

 

General:   

 

Correct / Incorrect 

 

Correct     ✓   

 

Incorrect       

 

The incorrect dot can be then changed to a tick when work has been corrected by the 

pupil. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

  



14 | P a g e  
 

  

  

Teachers (especially in EYFS and KS1)  may choose to use the following marking 

codes :  

Symbol  Meaning / usage 

 

Full stops 

 

 
 

Capital letters 

 

 

Finger spaces 

  
Spelling 

 

The teacher may choose to 

underline spelling word 

 

Segment to spell 

✓ Verbal 

 

I can read my writing to an adult 

 

 

 

Sit letters on the line 

 

The use of marking codes will be regularly reviewed by teachers to ensure 

consistency between classes and teachers.  


